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Foreword

By Matthew Kloser
Hackett Family Director, Institute for Educational Initiatives
University of Notre Dame

The University of Notre Dame seeks to be a force for good in the world. This mission is
reflected in the daily work of the Global Center for the Development of the Whole Child (GC-
DWC), an integral part of the Institute for Educational Initiatives (IEl). Over the past five years,
the GC-DWC has advanced research, fostered partnerships, and implemented innovative
programs that have improved the lives of children and youth facing adversity in over 25
countries.

As part of the IEI, the GC-DWC embodies Notre Dame's dedication to educational excellence
and full human flourishing, ensuring that every child—regardless of circumstance—has
access to learning environments that nurture resilience, well-being, and opportunity. Through
its interdisciplinary and collaborative approach, the Center's work takes the investment

in and findings from research, translating insights into action through direct engagement
with educators, policymakers, and communities worldwide. By working alongside these

local communities, the GC-DWC develops and implements evidence-based solutions that
strengthen education systems, design early childhood interventions, and support children
affected by conflict and displacement.

One could point to any of the Global Center's implementation research initiatives for evidence
of its impact: its work in Haiti has demonstrated the transformative power of mother-tongue
literacy instruction, yielding significant improvements in reading outcomes; in India, Project
Sampoorna is fostering safer, more inclusive school environments while integrating social and
emotional learning (SEL) into classrooms; across Africa and beyond, the Center's research-to-
action initiatives, such as Supporting Holistic and Actionable Research in Education (SHARE),
have influenced national education policies and equipped learners with 21 st-century skills.
This five-year research review offers a compelling look at the GC-DWC's contributions, from
pioneering play-based learning models to informing policy decisions that create sustainable
change. These efforts underscore the power of interdisciplinary collaboration and the impact
of research-driven solutions in addressing complex global challenges.

On behalf of the Institute for Educational Initiatives, | extend my gratitude to the dedicated
scholars, practitioners, and partners who have made this work possible. The Global Center’s
mission aligns with the broader research vision of the |IEI—to advance educational opportunity,
innovation, and social impact. As we look to the future, | am confident that the GC-DWC will
continue to be a force for good, ensuring that every child has the opportunity to thrive.

Best,
Matthew Kloser




Table of Contents

EXECULIVE SUMMAIY ...ttt e 2
About the GC-DWC: Pathways out of Poverty .........cccooeeoeeeecerceeecene. 4
@ 10T gl == o o TP 6
OUN REACK.....c et 12
Key Areas of RESEaICh...........eeeeee ettt 14

Implementation SCIENCE ..........cooveeeee e 16

Research to Address Policy Decisions............cccoooviiiiiiii 44

Innovations in Research Methods ..., 64
Publications Highlight.........c.ceoee s 78
A Legacy of Learning........eceeeeeeeeeee et seses s s esens 80
Looking Ahead: Our Vision for the Future.........cccocoeoeeeeeeeeeeceeeee 82

CONNECT Wt US..... et ee et e e e e e e eeeeeeeeneeeaeeaen 86




Looking forward, the GC-DWC seeks to strengthen its role as a leading research hub for
evidence-based childhood development strategies in low-resource and crisis contexts.
Key goals include advancing its work in translating research into actionable programs and

policies, strengthening practical assessment tools for programs and policymakers, and
securing endowments to support leadership positions. This five-year review highlights the
GC-DWC's achievements in implementation science, underscoring the Center's unwavering
commitment to creating environments where all children can thrive.







-

Our Team

Neil BOOthby, Ed.D. professor andbirector

Neil is a Professor and the Director of the Global Center for the Development of the Whole Child at the University of
Notre Dame. He is an internationally recognized expert and advocate for children affected by war, displacement and
abject poverty. As a senior representative of UNICEF, UNHCR, and Save the Children, he has worked for more than 25
years with children in adversity in Africa, Asia, Latin America, and Eastern Europe.

Associate Director of Programs Hannah Chandler

Hannah Chandler provides project coordination, research development, and strategic direction for the GC-DWC's
multiple country projects. Her own research interests focus on ways to improve health and development outcomes
for vulnerable populations, most recently with Syrian refugees in the Middle East. She has previously supported the

efforts of the Access Campaign at Médicines Sans Frontieres (MSF) in vaccines advocacy, and the Johns Hopkins

Center for Health Security in preparedness for biological threats. Hannah holds a Master of Public Health from
Columbia University where she specialized in population and family health along with qualitative methodologies for
supporting displaced and vulnerable populations.

lehlt D'Sa, EdD Assistant Professor and Director for Research

Nikhit is a developmental psychologist and applied education researcher. He studies how the relationships and
settings around children living in low-resource, crisis-affected, or fragile contexts can be leveraged to support their
learning and development. He is interested in identifying modifiable patterns and routines within relationships and
settings that can be directly targeted through practitioner-led interventions. His research has focused on how we
better align child development messages across home-school-community, cost-effectively incorporate education
technology in the classroom, and systematize social and emotional learning (SEL) approaches across the school. He
has also worked with teachers to understand how their occupational well-being and agency affect their instruction-
al practices and ability to support children’s learning.

Director for Haiti and Senior Associate Director for Strategic Planning Kate Schuenke-Lucien

Since 2012, Kate and her team have implemented education programs in Haiti focused on early grade literacy,
social-emotional learning, early childhood development, and community engagement. Kate led a mother-tongue
early grade reading program, Read to Learn, in two Haitian dioceses from 2014 to 2016 that showed dramatic
improvements in reading skills for participating students. The strong results of Read to Learn led to an investment
of over $30 million by public and private donors for programming in Haiti. Since 2016, GC-DWC Haiti programming
in 350 school communities has benefitted over 120,00 students across five dioceses. Kate is fluent in both Haitian
Creole and Spanish, and is currently a PhD candidate (ABD) in political science at the University of Notre Dame.

Fernanda SOares, Ph.D. assistant Research Professor

Fernanda is a researcher, evaluator and technical advisor in the education and youth sectors with over 12 years of
experience working in low-resource, crisis, and conflict settings. Fernanda has been the Principal Investigator (PI) on
studies of teacher in-service and pre-service professional development, teacher wellbeing, student learning and
youth development. Through her research and evaluation work, she has employed a variety of qualitative, quantita-
tive, and mixed methods approaches to conduct formative studies, impact assessments, implementation science
research and development of measurement tools. Fernanda holds a PhD in Public Policy Analysis from Maastricht
University and a Master's in International Development from American University with a concentration in program
evaluation. She is a Brazilian native fluent in both Portuguese and Spanish.

Shwetha J Par\lathy Research and Learning Advisor

Shwetha has eight years of work experience spanning across data analysis and program management, with a focus
on education in developing countries. Previously, she worked on the program management team at Pratham and
supported their education programs across multiple geographies. She holds a master's degree in Public Policy from
Georgetown University and a bachelor's degree in Instrumentation Engineering from Kerala Universi-ty (India).

Research Associate Dakota Peterson

Dakota has 5 years of experience in the education sector, both in the classroom teaching as well as in
nonprofit organizations in data analyst roles. She holds a Master's degree in Global Affairs with a
specialization in sustainable development and international education policy from the University of
Notre Dame. At the GC-DWC, she contributes to research initiatives across multiple country projects,
including India, emphasizing data collection and visualization.

RUbina Phlllp Associate Director, GC-DWC Telangana, India

Rubina is a development professional with substantial experience working on children's and women's issues in India.
She has worked closely with survivors of violence especially those of trafficking and child marriage. In her tenure,
she has ensured improved delivery of services and increased access to justice thereby ensuring economic, social,
and emotional rehabilitation and reintegration for survivors. Rubina holds a postgraduate degree in Social Work from
Tata Institute of Social Sciences, Mumbai and a bachelor's degree in Psychology, Political Science, and English
Literature

Associate Director of Language and Literacy Tamara Doucet-Larozar

Tamara is a passionate educator with over a decade of experience focused on improving learning outcomes and
environment for vulnerable youth in underserved communities, and building local organizations’ management
approach and systems. Her dedication to vulnerable youth in underserved and low-income countries emerged
from her Brooklyn immigrant roots, and from understanding and addressing students' learning gaps and
corresponding behavioral learning challenges that were left unresolved, at times unidentified, within the poor
primary education services received. Tamara holds a Bachelor's in International Relations and African Studies from
the College of William and Mary and a Master's of Science in Nonprofit Management and Global Policy from the New
School of Public Engagement. She is fluent in French and Haitian Kreyol along with basic Spanish.

Jeongmin Lee, Ph.D. ResearchTechnical Advisor for SHARE

Jeongmin Lee is an educational researcher with over a decade of experience working in international education and
development in Africa, Asia, and the Middle East with expertise in early childhood and primary education, teacher
pedagogy and well-being, and education policy and program analysis. She has been the principal/co-principal
investigator on studies of early literacy development, social and emotional well-being, teacher program develop-
ment, and child and teacher assessment in low-resource and fragile contexts. Jeongmin is well-versed in quantita-
tive research methods, including causal inference, structural equation modeling, and psychometric measurement as
well as qualitative research methods, including discourse and content analysis and case studies. Jeongmin holds a
Doctor of Philosophy in International Education Policy and a Master of Science in Educational Measurement and
Statistics from Florida State University.




Cassandra Bissainthe associate Director, Program Management, Continuity of Learning, Haiti Roseline Méze Pedagogical Manager, Haiti

Cassandra has over 10 years of experience working with international organizations, such as CRS and Trocaire,
managing programs and supporting emergency response efforts in major emergencies such as the 2010 Haiti
earthquake, 2016 Hurricane Mathew in Haiti, 2019 Hurricane Dorian in the Bahamas, 2021 La Soufriere Volcano
response in St Vincent and the Grenadines and the 2021 Earthquake in Haiti. In her line of work, Cassandra is
particularly passionate in the work with local partners, partnership and capacity strengthening with a focus on the
“localization" approach, cross cultural learning, community engagement and Safeguarding. Cassandra holds a BA in
International Relations and a Master's degree in Disaster Management from Florida International University. She was
also anintern for the office of the general counsel at CARICOM (Caribbean Community) in Georgetown, Guyana
during the summer of 2010. Her language skills include fluency in French, English, Spanish and Haitian Creole.

Bornin Port-au-Prince in 1988, Roseline Mézé is the third daughter in a family of five children. As far back as she can
remember, she has always gravitated towards education and is a teacher at heart, having studied education and
journalism. Roseline has twelve years of teaching, supervision, and curriculum development experience including
working with the MENFP. She is the co-author of three books on Creole communication for the 7th, 8th, and 9th
grades and is in the process of developing several additional children’s literature books.

Senior Technical Staff for Early Grade Learning, Haiti RaChe"e Mathurin

. . Rachelle Mathurin has over 18 years of experience in education program design and management, Early Grade
Assistant Project Director Madison Morris Learning didactic material development, youth capacity-building programs and accelerated learning, and
curriculum design. In addition, she has over 25 years of teaching experience. She recently served as the
Education National Administrator for UNESCO's Haiti office and previously as Project Director for the 5-year USAID
literacy program: LRCP Haiti. She also worked with the World Bank, conducting education research and publishing
diagnostic tools for instructional materials. She was a Governmental Liaison for the Bill and Melinda Gates
Foundation and held faculty positions at Benjamin Franklin College and Showa Boston College in Massachusetts.
Madison has her Master of Business Administration from Purdue University where she specialized in Project Mathurin holds a Master's Degree in International Education Policy with a focus on bilingualism, literacy, and
Management. She is passionate about bringing resources to children around the world who face adversity, so they teacher quality from Harvard University. She holds a bachelor's degree from Berea College in Education,
may reach their full potential. Communication and Social Justice. She is fluent in English, French, Spanish and Creole and she is conversant in

Chinese and Russian.

Madison Morris is the Admin and Finance Director for the GC-DWC, managing grant coordination, financial
management, contracts, and project proposals. She has prior experience working in the non-profit sector, serving
at-risk youth in Greater Northwest Indiana by providing them with the tools they need to reach their full potential
and become productive and caring citizens through educational, social, and emotional well-being programs.

BrOOke Parker Communications Associate Make 17AY VOItaire Project Coordinator, Haiti

Brooke Parker is the Communications and Development Officer for the GC-DWC. She has marketing and communica-
tions experience in both the non-profit and private sectors. Brooke holds a Bachelor of Science in Psychology from
Grand Valley State University, and is dedicated to making the work of the GC-DWC digestible and accessible to a
broader audience. Brooke's prior experience working in the non-profit sector included operating as the Marketing
Director for a 501(c)(3) non-profit organization, aiming to foster meaningful employment for individuals with

Makenzy Voltaire works as a trainer in literacy and social and emotional learning in various projects that the GC-DWC
operates in Haiti. He also works as a trainer-supervisor in the Early Childhood Program (L3) and Innovation
Communities in Cap-Haitien, Haiti. Prior to joining the GC-DWC, Makenzy worked as an SEL supervisor with the Read
Haiti-Porticus project in Gonaives. He has also worked as a pedagogical supervisor in Port-au-Prince and a literacy
assessor for 1st, 2nd and 3rd grade students. Makenzy has his basic training in Social Work at the Faculty of Human

developmental and intellectual disabilities. She is passionate about the overall mental and physical wellness of the Sciences of the Université d'Etat d'Haiti. He has worked as a Social Worker in several orphanages in Port-au-Prince
world's vulnerable youth, and is eager to communicate the various projects of the GC-DWC to partners around the where he provided psychosocial care for the reintegration of children into their families. He is currently completing a
globe. master's degree in education at the Haitian Institute for Training in Educational Sciences (Institut Haitien de
Formation en Sciences de I'Education/IHFOSED).

ol e Nancy R rg, Ph.D. - :
SHARE Technical Associate irector [NANCY ydbe 9 Education Coordinator, India Shallnl Pathl, PhD

Shalini is an educator, facilitator, and researcher with over a decade of experience in both the development sector
and academia. She has worked as a facilitator with organizations such LaunchGURLs and in research with Women
in Informal Employment-Globalizing and Organizing(WIEGO) as well as working at the National Law School India
University(NLSIU) and University of Bath. She was a fellow with Teach for India and also an Assistant Professor of
Sociology teaching under-graduate students in South India. Her work at the GC-DWC encompasses support for
field training and supervision within Project Sampoorna'’s principal and teacher training, along with serving as the

Nancy Rydberg is a comparative and international education policy researcher. She has conducted research on
education policy, youth, and gender in Uganda, Argentina, and the USA and has supported research projects in
Ethiopia, Malawi, and Egypt. She has worked as part of international teams designing, implementing, and evaluating
educational initiatives and youth livelinood projects with Save the Children and the International Center for
Research on Women (ICRW). Nancy is fluent in Spanish and Acholi (a dialect of Luo) and proficient in Portuguese.
Nancy has a PhD in Educational Policy Studies and in Development Studies from the University of Wisconsin-Madi-
son and an MA in Development Management and Policy from Georgetown University. She received her BA from the

University of the South in Sewanee, TN.

Milaine Alexandre Senior Research and Pedagogical Manager, Haiti

As alawyer and a graduate of the Ecole Normale Supérieure, Mme Alexandre studied gender and human rights at
EQUITAS (Canada) and Strashourg (France). She is currently a Senior Pedagogical Manager for GC-DWC Haiti's
literacy and SEL programming in the South and Grande'Anse departments of Haiti. Milaine is a strong advocate for
mother tongue, hands-on learning and has mentored members of her community in problem solving techniques
and technology in order to provide high-quality learning opportunities to students. Her work has strengthened
schools and communities throughout Haiti. She believes that a communicative language approach to teaching
Creole will empower Haitian children to be active participants in their education. She has also been a consultant to
the Provisional Electoral Council, a project manager for the relief effort in Haiti after the 2010 earthquake, and a
facilitator for Teachers Training Teachers (TTT).

research academic lead with our partner organizations.

Saketh Gayam Senior Program Coordinator, India

Saketh Gayam is a Senior Program Coordinator at the Global Center for the Development of the Whole Child. He has
worked extensively in the education and policy space for more than six years. He started his career as a Teach for
India fellow, where he taught fifth graders in a low-income school and worked on multiple community development
projects for two years. As a legislative assistant to a Member of Parliament in India, Saketh led research efforts on
various government bills and policy issues. He has also worked in multiple capacities at Ed-tech firms to bridge the
gap between education and technology in government and affordable private schools. Saketh holds a bachelor's
degree in political science from the Delhi College of Arts and Commerce, Delhi University. Over the years, he has also
done significant volunteer work through organizations like Make A Difference, Bloodconnect, and AIESEC.




Lakshmi PM Shashi stakeholder Engagement Officer, India

With postgraduate degrees in sociology and social work, Lakshmi has over 15 years of hands-on experience in
community development programming. She has worked with hundreds of women and children from underprivi-
leged backgrounds in order to raise their awareness of their constitutional rights and to help them understand
the unique challenges they face including access to education, personal health and hygiene, violence, and
tendencies for self-blame. Throughout her career she has developed and implemented a number of strategic
tools to address risky behaviors in women and children as a result of these challenges. Most recently, she worked
on a large-scale child health program in India: National Deworming Day. In this role, she provided technical support
to the Department of Health & Family Welfare, Telangana by developing content and facilitating community
mobilization events.

Field Coordinator, India Lalltha Ragunath

Jessica Rigutto-Farebrother visiting Scientist

Jessica Rigutto-Farebrother is a passionate human nutrition scientist interested in addressing health inequalities
using innovative nutrition solutions and targeted implementation strategies. She is a Senior Assistant in the
Laboratory for Nutrition and Metabolic Epigenetics, ETH Ziirich, Switzerland, and has joined the Global Center for the
Development of the Whole Child from January 1, 2023 as a visiting scientist, to develop the Global Center's research
and implementation agenda to include nutrition. Jessica's research interests lie in improving micronutrient nutrition,
with a particular focus on iodine, iron, and thyroid health through the life cycle. Her research studies have taken her
to Kenya, Tanzania, The Gambia, Morocco, South Africa, and the Philippines, and most recently, Haiti where she has
recently completed a study in collaboration with the GC-DWC and the University of Notre Dame Haiti-Hinche to
assess population iodine status in remote, disadvantaged regions of the Central Plateau.

Lalitha Ragunath has five years of work experience in the education sector. She holds a Masters in Education with a
concentration in Teacher Professional Development from Azim Premji University, Bangalore and a Bachelor's degree
from Manonmaniam Sundaranar University, Tirunelveli. Lalitha is passionate about Alternative Education, School
Education and Teacher Education. She aspires to establish an alternative school for underprivileged childrenin the
Indian Himalayan Region. In her free time, Lalitha is an active blogger who shares her noteworthy perspectives

Fr. Michelet Dorescar, CSC ceneral Manager, Bon Sel Initiative

Fr. Michelet Dorescar is the General Manager of the Congregation de Sainte Croix (CSC) Salt Facility affiliated with

through her works on Societal Issues and Women's Issues in everyday India.

Abraham Noel Field coordinator, India

Abraham Noel has substantial experience in the field of child development including working with children living with
HIV and AIDS. He has also worked with government departments dealing with the overall well-being of children in
childcare institutions. He has successfully translated learnings from the field to make recommendations to policy
makers. He has a master's degree in public policy and governance from the Tata Institute of Social Sciences,
Hyderabad. He has conducted research on the well-being of persons with disabilities in scheduled caste and tribal

the University of Notre Dame's Bon Sel Initiative (BSI). Since 2007, he has led all salt-related activities within Haiti,
directing salt procurement, processing, sales and marketing, and quality assurance. Fr. Michelet and his team of
approximately 50 associates serve customers in four market segments (retail, foodservice, food-processing, and
industrial) and coordinate the use of fortified-salt in the battle against lymphatic filariasis and iodine deficiency
disorders with the Haitian Ministry of Health. In doing so, Fr. Michelet has established the Salt Facility as the leading
supplier of processed salt in Haiti and as a recognized leader in improving the health of all Haitians.

communities.

Field Coordinator, India POOja Manda

Before joining the GC-DWC, Pooja worked for two years in the rural development sector where she was a Project
Coordinator for the NABARD project with tribal Communities in East Godavari (Andhra Pradesh). Pooja has also
worked with the Dalit and Adivasi Communities to create awareness about health and education. She holds a
master's degree in development from Azim Premiji University, Bangalore and she is an alumni of the TSWREIS. She is
passionate about working for people from underprivileged backgrounds.

Mani Chandana Field coordinator, India

Operations Manager, Bon Sel Initiative Ca nes Camll

Canes Camil is the Operations Manager of the Congregation de Sainte Croix Salt Facility affiliated with the
University of Notre Dame's Bon Sel Initiative (BS). Since 2018, he has directed operations at the Salt Facility,
including oversight of two capital expansion projects in addition to day-to-day activities. Canes and his team of
approximately 40 operations associates are responsible for all aspects of worker safety, salt processing,
fortification, packaging, and quality assurance. In doing so, Canes has established the Salt Facility as the leading
supplier of processed salt in Haiti and as a local leader in food and worker safety. Before joining the BSI team,
Canes worked in numerous professional capacities including a technician for the National Television of Haiti (TVH),
an engineering assistant for Siena College in New York, and a free-lance interpreter for various Haitian entities.

Mani Chandana is a Field Training Coordinator in India with the Global Center for the Development of the Whole Child
at the University of Notre Dame. She has previously worked with the Andhra Pradesh Government SALT project
supported by World Bank in research and development of content for training the teachers. She holds a Master of
Arts in Education from Azim Premji University. Mani has been an active volunteer to fundraise and coordinate travel
and medical support for migrant workers during the lockdown of COVID-19 in India. In addition, she has volunteered
over the last several years to mentor and support the development of life skills in teenagers and young adults.

Senior Advisor, Social Enterprise Ch'p W|rth

Gilbert J. Wirth, Jr. (Chip) has been an advisor to the University of Notre Dame's Bon Sel Initiative (BSI) for the past
15 years. Chip —working alongside technical advisors from Cargill— assisted in the supervision of the design and
construction of the project's salt processing plant in Port au Prince, Haiti. In addition to his work with the GC-DWC's
Social Enterprise Initiative through the BSI, he is involved in several additional projects to serve the people of Haiti.

Chip is one of the founders of the Maison Fortune Orphanage Foundation, a project that supports 230 underprivi-
leged youth in the town of Hinche. He also worked with the University of Notre Dame Haiti to found the University's

Bio Science Program, a first-of-its-kind program in Haiti.
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5 Years, 25 Countries: Our Reach

Since its inception 5 years ago, the GC-DWC has mobilized over $100 million to create pathways out of poverty for children in adversity through intervention science
initiatives, and has expanded its reach to 25 different countries—Bangladesh, Cambodia, Colombia, Democratic Republic of Congo, Dominican Republic, Egypt,

El Salvador, Ghana, Guatemala, Haiti, Honduras, India, Indonesia, Kenya, Liberia, Malawi, Mexico, Mozambique, Peru, Philippines, Rwanda, Senegal, Tanzania,
Uganda, and Uzbekistan.
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Research fo Address Practice

Let's take a closer look at how this approach has been applied in two key
sites—Haiti and India—where implementation science is being applied to
tackle educational challenges in real-world contexts. These locations offer
valuable opportunities to study how different interventions can be adapted to

local needs and further scaled for long-term impact, particularly in resource-
limited environments.



Tmplementation
gcience

Highlighfs

Education has the potential to be a catalyst for change in Haiti, and an equalizer amidst a harsh
legacy of colonial rule and racial inequities. However, without support for schools’ financial
security and for children'’s health and nutrition, academic learning, and social and emotional
learning (SEL) in place, education will remain a fledgling pursuit in Haiti. Recognizing this

opportunity, Notre Dame has partnered for over a decade with the Haitian Catholic Church and
supporting actors to improve learning outcomes for students in 562 schools across eight of

the ten departments in Haiti.




Read more: Improving Reading Instruction and Students’ Reading Skills in the Early
Grades: Evidence From a Randomized Evaluation in Haiti



https://acrobat.adobe.com/link/review?uri=urn:aaid:scds:US:7d621524-0d71-3217-8e97-85f8c0d0a0ac
https://acrobat.adobe.com/link/review?uri=urn:aaid:scds:US:7d621524-0d71-3217-8e97-85f8c0d0a0ac

From Research to Action:
Activating the Home, School, and Church Systems in Haiti

A letter from Kate Schuenke-Lucien, GC-DWC director for Haiti:

One of the most striking revelations in our research was that many

children entering first grade in Haiti had never been exposed to books—they

had never held a book, did not understand the concept of a page number, and had
no comprehension of the relationship between text, words, and meaning. This was a
fundamental gap in their early educational experiences. For a multitude of reasons,
many of these children had not been read to at home and had limited exposure

to printed material. As a result, they were starting their educational journey at a
significant disadvantage.

However, through our early grade literacy programs, many students improved their
reading scores dramatically despite these challenges. Even so, many students still
struggled to read with fluency and comprehension after completing our two-year
program for first and second grade. This highlighted a critical issue: many students
entered the program so far behind that the gap was difficult to close in just two
years.

This realization led us to a fundamental conclusion: to achieve meaningful and
lasting change, we must start earlier—well before children enter formal school. We
recognized that the academic interventions we were implementing in early grades
were necessary, but not sufficient on their own. In order to better prepare children
for school, we need to strengthen foundational learning in the home and in preschool
settings so that children arrive in first grade fully prepared, without the need for
extensive catch-up work. The earlier we can intervene in a child’s life, the better
chance we have of addressing and preventing learning challenges before they
become entrenched. By focusing on early childhood development, we believe we can
resolve many of the problems that manifest later in a child's academic career.

We also came to understand that school-based work alone could not fully address
the needs of these vulnerable children. For the children we serve in Haiti, the
learning system is not just the school; it's a broader system that includes the home,
the school, and the church. In these communities, particularly within the Catholic
context, there are no external agencies providing support for early childhood
development. There are no Head Start programs or Early Intervention services. In
fact, the home, the school, and the church are the primary institutions impacting
children’s development in Haiti.

This realization led us to the concept
of the “L3 system"—the powerful,
integrated network of the home
(lakay), school (lekol), and church
(legliz), or L3—which can be
harnessed to better support children.
If we work within this L3 system to
strengthen early childhood learning
and development, we can lay a
stronger foundation for academic and
life success. The GC-DWC's work to
activate these systems surrounding
children in Haiti serves the purpose of
meeting children’s holistic needs at all
three levels of their social ecology, by
implementing intervention strategies
such as parent and caregiver workshop
initiatives, partnerships with local
communities to establish learning
centers, working with parish priests to
integrate contextually relevant early
childhood education materials into

WatCh: L3 EUit ’nitiative in Haiti bapt|sma| training, and more.



https://www.youtube.com/watch?v=YcXC6xc0WPQ

L3 Components

By activating the Haitian child's most central networks, engaging key stakeholders,
and leveraging culturally-relevant and engaging programming, the GC-DWC promotes
a whole child approach to development that values the cultural richness of Haitian
communities and will create a ripple effect throughout the country.

Whole Child Development

A whole child approach to development and learning engages a broad spectrum of
support systems, including family, school, and community, to ensure children and
youth reach their full potential. Whole child development (WCD) values all aspects of
a child’s well-being—social, emotional, physical, intellectual, spiritual, and creative—
to ensure they become active citizens and life-long learners. Therefore, GC-DWC
Haiti helps parish-school communities to address concerns surrounding children’s
nutrition and health, academic learning, mother tongue literacy, and SEL, and deploys
curricular reform, teacher training, and effective investments to combat ethnic, racial,
and gender inequalities.

Rapid Evaluation, Assessment, and Learning Methodology (REALM)

GC-DWC Haiti leverages learnings from its L3 system to identify the complex
spectrum of issues affecting children’s learning and development and to iteratively
test and scale community solutions to these issues, using a Rapid Evaluation,
Assessment, and Learning Methodology (REALM). By feeding learning back

into the community and to local stakeholders through REALM during program
implementation, on-the-ground practitioners are able to refine and make adjustments
to programming in the moment, ensuring maximum impact and efficacy.

Innovation Communities

Building on the reality that the Catholic church is deeply embedded in, and has
influence over, the school, home, and broader community life of young children, the
GC-DWC partnered with five parish communities in the Diocese of Cap-Haitien in
Northern Haiti to meet young children’s (ages 0-6) holistic needs across the L3. The
aim is to not only increase the prevalence of WCD messaging and behavior change
within the school, home, and church, but also coordinate approaches to addressing




across the L3 to ensure continuity of care across settings. This synchronization C‘\QC gfudlo

focused on five key themes and attached behaviors for caregivers of young children:

responsive caregiving, positive parenting and discipline, nutrition, playful learning, and Empowering Parents- Strengthening Haitian Families
social and emotional development. . ) i
Through Science-Based Parenting Support

The five innovation communities provide a unique platform for developing and pilot
testing WCD programs for young children alongside community members. After
discussing WCD-focused needs and developing activities, programs are implemented
in iterative short-cycle phases, continuously evaluated every 1-3 months using
feedback from participants, reflection and learning from the L3 team, and data
collected through surveys. Based on these, programs are improved to better help
young children and their families. This model of community-driven learning allows
our partnership to gather instant feedback and fail fast, constantly adapting to the
data being collected as well as the needs of community members. The innovation
communities also allow programs to be developed and tested on a smaller scale
before being expanded to other parts of Haiti.

Parents are a child's first teachers. At the GC-DWC, we recognize the importance of the role that
parents and caregivers play in their children’s overall development and well-being, and strive

to empower parents with science-based innovations and practices to support their children's
growth inside and outside of the classroom. Families in Haiti face great obstacles in providing for
the physical and emotional needs of their young children. In 2020, social and political upheaval
closed preschools in Haiti and families were concerned about how to feed their children and
attend to their learning needs. To better support parents, the GC-DWC worked with members of
the five innovation parishes to develop and test a parent empowerment and support initiative.

Before the program was implemented, the GC-DWC worked with one parish to select community
members who could serve as facilitators. These facilitators were trained to lead the parent
empowerment initiative. In Version 1 of the program, the workshops were held in the Parish

of Saint-Martin de Porres in Blue Hills on three Sundays after Mass. Main topics included

the importance of the parent-child relationship; providing consistent and responsive care;
connections between social, emotional, and cognitive development; wellbeing and self-care; and
positive discipline. There was high satisfaction from parents with the program, and many of them
mentioned behavior changes and stronger relationships with their children as well as a better
ability to identify and manage their stress. Through a pre-post survey participants also reported
using more positive discipline with their children. Based on feedback from those involved,
Version 2 included a session on nutrition and an increased focus on incorporating play into

daily practices with children. Version 2 was also expanded to all 5 innovation communities, had
shorter workshop sessions, and parishes made sure to provide childcare to promote increased
attendance.

In Version 3, conversations about cultural identity and gender equality were included in the
series of sessions which spanned 10 consecutive weekends, and parents were given audio files
and handouts of Ti Lekol Lakay (distance learning audio program developed by Blue Butterfly
Collaborative) for continued engagement. Versions 2 and 3 also had high satisfaction; through a
pre-post survey participants reported using more positive discipline and play-based practices in
their homes after the training.

These parent and caregiver workshops have continued to evolve and expand, unpacking the
importance and science of positive parenting, social care, alternatives to harsh discipline,
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and school readiness through a seven to ten-week long course. Session themes include the
importance of the parent-child relationship; consistent and responsive care; social emotional
and cognitive development connection; self-regulation, discipline, and corporal punishment;
wellbeing and self-care; and nutrition. The parents and caregivers leave these workshops with
tips and tricks to effectively embed positive parenting into their daily routine.

In 2024, we launched parent workshops specifically formatted for fathers and male caregivers,
as well as workshops designed for young parents and young potential parents. This ensures that
all workshop sessions contain appropriate objectives for all kinds of parents and caretakers,

establishing the best possible outcomes for children and their respective households.

Parents attribute reductionin
negative behaviors towards
children and improvement in
family wellbeing to the parent
empowerment workshops

REALM supports the GC-DWC's refinement and
iteration of programming in the home, school, and
church, but was not designed to measure whether
the L3 ecosystem of the home, school, and church
was being activated to support Whole Child
Development (WCD) for young children. To measure
whether the L3 system was being activated, in
2022, the GC-DWC undertook a holistic, system-
wide evaluation (Qualitative Impact Protocol).

The Qualitative Impact Protocol (QulP) assesses
the impact of interventions by collecting narrative
statements from program participants. Through the
use of open-ended and exploratory questions about
changes in expected program outcomes, the QulP
aims to disentangle possible sources of influence
by avoiding questions that are specific to the

programs being evaluated. According to the QulP assessments, parent empowerment programs
seem to be producing the most effective results. 33 parents were interviewed between June and
July 2022, where open-ended questions about their caregiving practices, feeding practices, their
understanding of the importance of early childhood development, etc. were asked.

22 out of the 33 parents said that they stopped beating their child after attending the parent
empowerment workshops. The participants were a mix of parents trained at several rounds since
the in-person parent workshops started in 2021. 15 parents said that they yell at their child less
after attending the program and 20 parents reported an increase in their family well-being post
attending the workshops. Interestingly, these findings align with the results from the pre- post
survey conducted at the beginning and the end of the workshops, which showed reduction in
negative behaviors. During the QuIP interviews, 16 parents mentioned that they started feeding
their children nutritious food after attending the parent empowerment program.
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After scaling the parent empowerment program to Nippes, a qualitative study was conducted
in August 2023, borrowing from the QulPs methodology. A randomly selected sample of 30
parents from the program were invited for focus group discussions (FDGs). While the focus
group was not a double-blinded one, the questions asked were open-ended, similar to QulPs.
Some of the parents attended workshops almost a year before the FGDs, and some attended
workshops a few months before the FGDs. Many of the key learnings from the focus groups
remained consistent with the QuIP findings. Parents spoke about feeding children more
nutritious food after the training, being more affectionate with their children and treating
them better, and developing a better relationship with their children after attending the parent
training. Parents also spoke about using play to help children learn. A sentiment analysis of
all the excerpts of parents talking about shifts in behavior shows more negative sentiments in

describing behaviors pre-training, and positive sentiments in describing behaviors post-training.

Here are some parent testimonials:

“...I myself had my own way of cooking for my children; while | was following the training, there
are some things they showed us. They said you can wake up in the morning, if you have a box of
beans, you can find a little squash to put in it, a seed of some vegetable, a bit of carrot as if you
boil them together, mash it or make a little sauce of beans, and give it to the child to drink” The
change is because of the UND parent empowerment program. Because | used to beat them

all day, insult them, and their father. Now | don't do that anymore since | learned this from the
program. I'm not into insults, I'm not into anything like that anymore.”

— Female Participant, Parent Empowerment Program

“What changed in my home is the relationship between me and my wife. My child is here, and it
is as if my wife is the only one who educates him. | went to work, and | did not have time for the

family. Since the program, now my wife and | share the work. | support my wife and my child,
and it seems that he's become my good friend now. | created time for us to play together but |
didn’t know how to do this before. Things have changed.

— Male Participant, Parent Empowerment Program

“I didn't know if the child didn't learn his lesson | should not whip him, sit down and discuss with
him. I learned a lot. | improved and made a lot of changes because | used to whip him. If he
reacted badly then [ just whipped him. | did not take the time to discuss and explain to him how
to react differently. Now | have been trained, if he has a bad behavior | take my time to explain
to him what to do and he understands me better”

— Participant, Parent Empowerment Program

“In the past year, we learned things that we didn't know before, such as: you are supposed to
play with your child, he is supposed to be able to make some choice, you are supposed to give
him the love he deserves, and you are supposed to give him affection. | have learned that chil-
dren have the right to choose what they want. | know that when they do something to me that
| shouldn't beat them or push them, but instead | should talk to them, ask them what is wrong
and what they want. Since the past year, | have been living something extraordinary. | never

thought that there was something called the first thousand days, | didn't know that my child
needed affection in the womb, but thanks to the training | found out that | must give love to my

child since the womb, and that's how | learned the importance of the first thousand days in a
child’s life”

— Participant, Parent Empowerment Program

Meet Sr. Marie France

Sister Marie France, of the Daughters of Mary Congregation in Haiti, recently celebrated
25 years of being a nun. Education is integral to the Congregation'’s life and mission,

and as such, Sr. Marie France has been involved with implementing GC-DWC Haiti's
interventions, such as the Parent Empowerment Program, which aims to provide parents
with evidence-based tools and techniques to support their children’s growth both in

and out of school. Recently, the GC-DWC Haiti team asked Sr. Marie France about

her experience working with the University of Notre Dame (UND) and the GC-DWC to
implement these programs. This is one of the testimonials she shared:

“...I think that (UND's) interventions are so rich that they should be expanded to other
areas, social classes, and schools in Cap-Haitien who could also benefit from them.
UND should not only stay in Cap-Haitien but should expand their training throughout
the whole country because it is so deep, so rich, and so well adapted to the reality and
needs of Haiti. If this type of training was given everywhere in the country, then we
would have the Haiti that we are all dreaming of.”

Watch: Sr. Marie France's full interview with GC-DWC project coordinator for Haiti,
Makenzy Voltaire
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India’s economy is booming, but in doing so, there are groups that are being left behind.
Children from underprivileged communities are not equipped to take advantage of the
country's educational and economic progress, and are in serious danger of being perpetually
overlooked. Telangana is the fourth-largest state in India with the 7th-strongest ranked

economy. It has a thriving technology industry and boasts one of the largest cities in India:
Hyderabad. Within the state, there is a 67% literacy rate and 70% numeracy rate for students
in Grade 3. This is well above the national average of 20.5% for Grade 2 literacy and 25.9%
numeracy for learners in Grade 3.




Short-term Effects of a School Culture Intervention:
Results from a Mixed Methods, Quasi-Experimental
Study in Telangana, India

In the third phase of Project Sampoorna (May 2023 - Feb 2024), the GC-DWC scaled school-
wide activities and policies from 16 to 59 schools through a cadre of trained teachers, with
activities focused on improving school safety and connection. Teachers implemented a two-
prong program in their schools that included: (1) a comprehensive set of training, resources,
and activities designed to cultivate a school culture where every learner thrives, and (2) SEL
integration in the subject curriculum for grades 5-8.

Promoting Safe and Inclusive School Environments

In response to increased reports of bullying and wellbeing concerns after COVID, the Society
asked the GC-DWC to focus on the Safety and Protection portion of their framework and launch
a Safe and Inclusive Schools Initiative (SISI) which promotes safe and empowering school
environments. Through this initiative, implemented from November 2022 through March 2023,
Project Sampoorna launched its WCD innovation package in 16 pilot schools, including:

1. School safety policy with best practices for teacher and student behavior expectations,
consequences for violations, and reporting mechanisms. This is designed to directly address
bullying and school culture.

2. Development and wellbeing training package for teachers.

Mixed-Methods, Quasi-Experimental Study Design

3. Integrated social and emotional learning (SEL) curriculum training for teachers.

To understand the perceived effect of the intervention, GC-DWC researchers aimed to answer
the following research questions:

4. Activities for students on positive peer interactions and SEL skill development including:
school assemblies to address bullying, body shaming, and other harmful behaviors,
cooperative games to promote prosocial behavior, listening circles where students are
encouraged to share big emotions, including when they return from home leaves, increased
mentorship from teachers, and revised co-scholastic programming.

RQ1. What do participants believe are the key changes in their knowledge, attitudes, and
behaviors, and to what do they attribute this change?

RQ2. What trends do we observe in the change in knowledge, attitudes, and behaviors of

Embedded within these activities are Rapid Evaluation, Assessment and Learning Methods . .
participants (when compared to a non-randomized counterfactual)?

(REALM) to ensure learning for future iterations, and that the primary stakeholders are
benefitting from learning. The GC-DWC also conducted a mixed-methods efficacy study with
a comparison group in 2023/2024 to evaluate program effectiveness. In the 2023/2024

RQ3. What are the challenges/bottlenecks to the implementation of activities?

academic year, this intervention was scaled to 61 schools through full time secondment of 61
teachers paid for by the Society. In 2024/25, using the same training of trainers model, with
100 full time seconded teachers, programming will scale to a further 100 schools. This model
will continue until all Society schools have embedded programming.

Read the GC-DWC's brief on REALM

RQ1 and RQ3 were answered through data collected using focus group discussions and
interviews with principals (n=6), teacher trainers (n=6), teachers (h=30), and students (n=78)
from 6 schools that were part of Project Sampoorna. RQ2 was answered through a survey
designed to collect teacher- and student-level outcomes across 30 intervention schools
(randomly selected from the 59 schools that were a part of the project), and 29 comparison

schools (randomly selected from 45 schools that applied to be a part of the project, but were not

selected). The final sample for the study and the outcomes measured are provided below:

Intervention | Comparison | Outomes Measured

Teachers 247 229 Positive school climate, peer relationships, teacher-
student relationships, and inclusive facilitation

Students 1,262 1,208 Positive school climate, peer relationships, student-

(Grades 5-8) teacher relationships, self-concept, collaboration,

empathy, and literacy

Teacher Trainers | 59 Knowledge and beliefs of training topics, confidence in

and comfort with coaching teachers

administering activities, comfort with training teachers,
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https://iei.nd.edu/sites/default/files/2020-05/GC-DWC-REALM.pdf

What did we learn from this study?

Project Sampoorna is a behavior change intervention; it is trying to change the fabric of the
culture in each school by supporting changes in interpersonal behaviors. But, behavior change
takes time, especially in hierarchical, entrenched systems. We see compelling examples of
perception change among participants in the qualitative data. Students, teachers, teacher
trainers, and principals noted substantive positive changes in multiple areas that the project
was focused on, and attributed these changes to specific activities in the program. However,
when looking at the pretest-post-test survey data with students and teachers, we did not

find any statistically or substantively important relationships between being part of Project
Sampoorna and the outcomes at the post-test.

Key Findings on Participant Perception Change

= Participants perceived a positive change in the overall school and classroom environment
and safety

= Participants noted improved discipline and accountability among students and teachers
since implementing the We Succeed Together Agreement

= Students and teachers reported that the inclusive facilitation practices and school-wide
activities created a positive learning environment

= Participants explained that the whole school activities helped improve peer and teacher-
student relationships by breaking down silos and enabling more interactions throughout the
Steiglele]

=  Students mentioned that Project Sampoorna activities helped them understand the
importance of respect, unity, and helping others

= Principals and teachers highlighted the role of Project Sampoorna in fostering leadership
skills among students

What do these learnings mean for the project?

Focus on increasing principal buy-in to affect culture change at the school level:

While we did not explicitly ask about the role of principals in the qualitative or quantitative study,
conversations with the teacher trainers, and our team members’ observations during school
visits highlighted that principals’ buy-in is important for a smooth and successful implementation
of project activities, and in changing school culture. Future project Sampoorna implementation
needs to more actively engage principals in school-wide activities.

Address challenges around content and implementation identified by participants:
Along with the perception changes captured through the qualitative data, we also asked
participants to talk about what worked well, and what were the challenges in implementing

the activities. We have incorporated changes to the program and content based on participant
feedback for the upcoming school year. This includes increasing the frequency of circle time
implementation, including new topics for the thematic assemblies, and ensuring the SEL-
integrated lesson plans are made available in alignment with the curriculum timeline.

Partner with schools for a longer period to ensure behavior change:

Six months of program implementation was likely too short to measurably change school
culture. The findings from this study suggest that we need to take a longer view of school
culture change that spans several years. To understand if a longer period of intervention leads
to measurable change in the behavior change outcomes measured, we need to follow up with
the same intervention and comparison schools—and students and teachers—during the next
academic year.

Impact Stories: Project Sampoorna

“Project Sampoorna spent almost a year to understand our school’s ecosystems

by engaging with students, parents, school staff and head office personnels. This
helped them and even us to understand issues at the school level and actually build
the Whole Child Development Framework and help us to understand that one major
domain that we need to focus on is on safety and protection. They spearheaded a
collaborative process to design a comprehensive program that would make schools a
lot more safer, inclusive and empowering for our students. By involving school staff,
students, parents, in the program’s development, the program ensured that diverse
perspectives and needs were addressed from the outset. This inclusive approach
not only tailored the program to our specific school environment but also fostered

a shared commitment to its goals. As a result, the program has been effectively
integrated into our schools, leading to noticeable improvements in both safety and
inclusivity” —Joint Secretary, Academics, Head Office Personnel

“Watching the skit on body shaming, centered around skin color, stirred a deep well of
emotions within me. It reminded me of the bullying | had endured from my friends—
when | tried to tell them how hurtful their teasing was, they brushed it off as nothing.
The skit opened my eyes to the real pain of those judgments, and when | spoke up
during the debrief, | felt both validated and heartbroken. My friends didn't realize

the impact of their words until they saw my tears, and in that moment, they too were
overcome with emotion. They promised never to let anyone experience that kind of
hurt again” —Female Student, Tribal Welfare Girls School
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“Prior to Project Sampoorna, | maintained minimal contact with students and

engaged with them only during my classes. | felt my main responsibility to them was Empowering through education: A pathway out of

to complete the syllabus in time. It was only after | started doing various activities . - g
with the students, and also sharing my own experiences with them through circle pO\IEI'tV for Chlldren In Indla
time or debrief sessions, that | started understanding my students better. | feel

activities like circle time have significantly strengthened the bond | have with my

students. | have seen students students open up more about their feelings and

experiences, which has allowed me to better understand their individual needs and

perspectives while also sharing my own experiences with them—helping them to

see me beyond just as their teacher, but as someone who can be trusted and turned

to in case they have issues in the school. This has not only enhanced our classroom

dynamics and lessened disruptions, but has also built a stronger, more trusting

relationship between us beyond just the classroom.” —Teacher Trainer (Mamatha,

TGSWURJC, Luxettipet)

“From the start, the Sampoorna Team engaged with students, parents, principals,
and staff online during the COVID-19 pandemic. They collected input from all
stakeholders, including our head office, and created a framework to address school
challenges. This framework was refined and came to the discussions and came to a
constructive framework. After that, they trained principals and staff on safety and
whole child development. This training led to noticeable changes in how teachers
interacted with colleagues and students. Teachers began to focus more on teamwork
and improved their approach to dealing with all students, parents and, resulting in a
more collaborative and effective environment.

Teaching and non-teaching staff, including watchmen, were all involved in the
program. Previously, there was a lack of time and attention given to students’
concerns, which even led to serious incident of a suicide. Now, staff are actively
listening to and addressing students’problems, treating them as their own, and

Learn more aboout Project Sampoorna by reading the article,
providing better support...WWhen the Sampoorna Team introduced the Thematic Empowering through education: A pathway out of poverty for

Assembly and improved Circle Time, they integrated it into SEL info lesson plans children in India, and watching the video story by the University of
and taught teachers how to use it effectively. This special program led to a positive Notre Dame.

shift in attitudes and behavior among both students and staff” —Joint Secretary -
Academics, Head Office Personnel



https://www.nd.edu/stories/empowering-through-education/
https://www.nd.edu/stories/empowering-through-education/
https://www.youtube.com/watch?v=WCbQUbvGyTU&t=1s
https://www.youtube.com/watch?v=WCbQUbvGyTU&t=1s
http://https://youtu.be/WCbQUbvGyTU?feature=shared
https://www.youtube.com/watch?v=WCbQUbvGyTU

Empowering the Next Generation of Educators: A

Groundbreaking Whole Child Development SEL Curriculum

Across 70+ Universities in India

In a pivotal move to enhance child development across India, the GC-DWC partnered with the
Telangana state government to roll out a transformative Whole Child Development (WCD) and
Social and Emotional Learning (SEL) curriculum. This initiative is impacting over 70 universities
and colleges, aiming to equip future educators with the tools to foster holistic development in
children.

The Whole School Approach to SEL: A Vision for Education

The new semester-long course, titled A Whole School Approach to Social and Emotional
Learning, was developed by GC-DWC faculty and staff with the goal of helping students
integrate SEL practices into school environments. At its core, the course seeks to teach future
educators how to cultivate essential skills in children, including emotional awareness, empathy,
and positive relationship-building—skills that are crucial not only for academic success but also
for personal well-being.

SEL focuses on nurturing children’s
ability to manage their emotions,
understand the feelings of others,
and build positive interpersonal
relationships.

“There is a large body of evidence
that has linked stronger SEL skills
in children to improved academic
achievement, as well as a reduction
in school dropout rates, conduct
problems, emotional distress, and
substance use,” shared Nikhit D'Sa,
GC-DWC assistant professor and director for research. “Strong SEL skill development during
childhood has also been linked to positive employment and health outcomes in adulthood.”

By embedding SEL into the core of teacher training, this course represents a key step toward
making these benefits a reality for students across India. The course is a requirement for
university students majoring in Education—as the ultimate means of sustaining and expanding
SEL statewide.

Before the course was introduced to students,
the GC-DWC's Faculty Development Program
equipped faculty members with the necessary
knowledge and tools to teach it effectively. Held
at Osmania University in Telangana, this training
session brought together educators from across
the region to dive into the curriculum and share
best practices for SEL implementation.

Participants, eager to deepen their
understanding of SEL and WCD, engaged in
discussions, case studies, and collaborative
activities designed to prepare them for the
challenges and rewards of teaching these
concepts. The enthusiasm of the faculty was
evident, as many expressed their belief in the
power of SEL to reshape the educational landscape in India. As part of the ongoing support, the
GC-DWC team hosts bi-weekly meetings to provide guidance to faculty and ensure a smooth
implementation of the curriculum at universities throughout the state.

A New Approach to Teaching and Learning

The Whole School Approach to Social and Emotional Learning course also focuses on the most
recent best practices and science on how SEL can be integrated within classrooms, across
schools, and through partnerships with family and community. In doing so, the course starts

by understanding the developmental foundations of SEL, how it is related to resilience, and

the main criteria for using a whole-school SEL approach. Students engage in analyzing and
understanding examples of SEL programs from India and around the world, and get hands-

on experience with SEL activities and program components. To do this, faculty use a flipped
classroom—students watch videos or do short readings before coming to class, and class time
is spent on discussion, debate, and exploration activities. The course then ends with a two-day
workshop where students engage in practical training on how whole-school SEL approaches are
being integrated into the Tribal and Social Welfare Societies' residential schools for marginalized
children in Telangana, through Project Sampoorna.

Looking Ahead: A Vision for Sustainable Change

According to Neil Boothby, Professor and Director of GC-DWC, the evolution of education

in Telangana is necessary to keep pace with India's rapidly changing economy. As Boothby
emphasized, “SEL skills are more important than ever, and embedding our courses into required
training of all future teachers in these university education degree programs will advance this
objective, and sustain them into the future.



As this groundbreaking initiative continues to unfold, the impact on the students, teachers, and
communities involved is expected to be profound. By prioritizing SEL, India’'s education system is
laying the groundwork for a generation of learners who are not only academically competent but
emotionally intelligent, resilient, and ready to thrive in a complex world.

Faculty Testimonial

“I recently participated in a Faculty Development Program on the Whole School

L . ) Approach to Social and Emotional Learning, and it was an enriching experience.
Monitoring, Evaluation, and Learning The program highlighted the importance of integrating SEL into the entire school
environment, fostering a supportive culture for both students and educators. It
provided valuable insights into strategies for enhancing emotional well-being,
communication skills, and a positive learning atmosphere. Looking forward to
implementing these approaches in our school community!” — Faculty Participant,
Faculty Development Program

The monitoring, evaluation, and learning plan for this course is structured around two main
elements: defining learning objectives/questions, and outlining methods for data collection to
address those objectives. The learning questions are designed to assess two key areas: first,
whether students are completing the course with fidelity, and second, how both students and
faculty perceive the course's implementation. Specifically, the plan seeks feedback on how

the course can be improved from both perspectives to enhance the course design for future
iterations. To gather relevant data, the team uses a combination of faculty surveys, faculty focus
group discussions (FGDs), and student FGDs. These data collection methods will provide insights
into the effectiveness of the course and identify areas for improvement based on direct input
from both faculty and students.

To learn more about the Whole School Approach to Social and Emotional Learning
curriculum and to access the faculty guide, visit the course lesson plan.

In this image: Students from St. Jude’s College of Education learn about Social and Emotional
Learning during the “Whole School Approach to Social and Emotional Learning” course.
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https://acrobat.adobe.com/link/track?uri=urn:aaid:scds:US:f186ba8a-eea6-30ec-9cb7-a309a183daba
https://acrobat.adobe.com/link/track?uri=urn:aaid:scds:US:f186ba8a-eea6-30ec-9cb7-a309a183daba

RESEARCHTO
ADDRESS POLICY

Shaping Policy and Practice

Through active collaboration with policymakers at both local and national
levels, this area of GC-DWC research focuses on identifying the most effective
strategies for advocating for systemic change. These policy efforts offer
critical insights into how research can influence decision-making, ensuring that
evidence-based solutions are not only adopted but also integrated into broader
governance frameworks for sustainable, long-term impact. In this section, we'll
delve into the GC-DWC's work in policy research, examining how our findings
have been used to shape education policies in diverse contexts, with a special
focus on addressing the unique challenges faced by communities in resource-
constrained environments.




Research fo
Address Policy
Highligqus

While progress has been made in recent years to conduct research that strengthens education
systems in low-middle income countries (LMIC), there continue to be significant barriers

to the utilization of education research to inform policy and practice. Supporting Holistic

and Actionable Research in Education (SHARE) brings together education policy-makers,

practitioners, researchers, and knowledge disseminators to ensure education research meets
the needs of and is accessible to key stakeholders in education systems. SHARE seeks to
develop areplicable and adaptable model to advance efforts to strengthen education systems
in low-middle income countries.






https://pulte.nd.edu/assets/577016/crest_study_overview.pdf
chrome-extension://efaidnbmnnnibpcajpcglclefindmkaj/https://pulte.nd.edu/assets/577015/lites_study_overview.pdf
https://pulte.nd.edu/assets/577018/libros_study_overview.pdf
http://HEIGHTS-FS aims to produce evidence-informed strategies that can strengthen financial sustainability in higher education (HE) systems in the contexts of low- and middle-income countries. 
http://HEIGHTS-FS aims to produce evidence-informed strategies that can strengthen financial sustainability in higher education (HE) systems in the contexts of low- and middle-income countries. 
chrome-extension://efaidnbmnnnibpcajpcglclefindmkaj/https://pulte.nd.edu/assets/577014/heights_innovation_ecosystems_study_overview.pdf
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https://curate.nd.edu/articles/report/SHARE_LIBROS_Cambodia_EndlineReport/24877683?file=47014198
https://curate.nd.edu/articles/report/SHARE_LIBROS_Cambodia_EndlineReport/24877683?file=47014198
https://acrobat.adobe.com/link/review?uri=urn:aaid:scds:US:cb674e35-60ff-3002-b5c7-cfaab8772b25
https://acrobat.adobe.com/link/review?uri=urn:aaid:scds:US:cb674e35-60ff-3002-b5c7-cfaab8772b25
https://curate.nd.edu/articles/report/SHARE_LIBROS_Learning_to_Improve_Book_Resource_Operational_Systems_Honduras_Final_Report/27037696?file=50403609
https://curate.nd.edu/articles/report/SHARE_LIBROS_Learning_to_Improve_Book_Resource_Operational_Systems_Honduras_Final_Report/27037696?file=50403609




Read the full report to learn more about the evaluation of the READ |l program, including
research questions, methodology overview, limitations, findings, and recommendations.



https://acrobat.adobe.com/link/review?uri=urn:aaid:scds:US:6d55e0d9-658a-3fd1-83f6-721c69ee35dd
https://acrobat.adobe.com/link/review?uri=urn:aaid:scds:US:6d55e0d9-658a-3fd1-83f6-721c69ee35dd
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Learn more about the Life Skills Collaborative: https://lifeskillscollaborative.in/



https://lifeskillscollaborative.in/
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Read the project summary that highlights the key findings and emerging themes

of the Adolescent Research Project. It also provides a snapshot of good practices
and lessons from the field.



https://iei.nd.edu/sites/default/files/2023-05/2538%20-GC-DWC%20Synthesis%20Report_0.pdf
https://iei.nd.edu/sites/default/files/2023-05/2538%20-GC-DWC%20Synthesis%20Report_0.pdf
https://iei.nd.edu/sites/default/files/2023-05/2538%20-GC-DWC%20Synthesis%20Report_0.pdf

Practical Wleasurement

The GC-DWC has been at the forefront of advancing educational innovations
and applied research to improve learning outcomes in diverse and challenging
contexts. Through its work, the GC-DWC has developed and implemented
cutting-edge measurement tools, assessment frameworks, and capacity-
building initiatives tailored to the needs of low- and middle-income countries

(LMICs) and crisis-affected regions. By integrating technology, data-driven
insights, and culturally responsive methodologies, the center has contributed
to more effective and equitable education systems. The following sections
highlight key areas of innovation and applied research that the GC-DWC has
worked on, showcasing the Center's impact on education policy and practice
worldwide.



Innovqfions
in Research

Vethods

Teachers' well-being is context-specific and refers to how teachers feel and function in their
jobs, including their affections, attitudes, and evaluations of their work. It is affected by varied
individual (e.g., displacement status), school-level (e.g., limited resources), and contextual (e.g.,
community violence) challenges that often lead to emotional exhaustion, lower cognitive and
social-emotional functioning, and ultimately hinder teachers’ ability to help students develop

social and emotional skills. Teacher well-being (TWB) is particularly important to consider

in a context such as Uganda, where teachers'job satisfaction is low, teacher shortages are
high, and the educational demands of both Ugandan and refugee communities have left the
education system overstretched, reducing teachers’ ability to address their own well-being or
to support students’ well-being and learning.







Innow\fions
in Research

Vethods

Teacher agency refers to the capacity of educators to make informed choices and take actions
that influence change within their classrooms and schools. It involves teachers exercising
control over their professional practices, decision-making processes, and teaching strategies,

ultimately shaping student outcomes and their own well-being. Recognized as a key component
of effective education, teacher agency plays a crucial role in empowering teachers to adapt

and thrive, particularly in resource-constrained environments where external support may be
limited.






https://iei.nd.edu/sites/default/files/2025-01/Teacher%20Agency%20Non-Technical%20Briefer_Nov%202024_0.pdf
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COLOMBIA

HONDURAS
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The Colombian Ministry of Education expressed interest in using the TWB measurement tool
that the GC-DWC and Universidad de Los Andes team developed and validated. Members of
the MoE invited the CREST team to present the TWB instrument to the well-being leads of
all the district education offices in the country. This meeting generated significant interest
and buy-in for the measurement tool. After a number of follow-up meetings and planning
discussions between the MoE and CREST team, the MoE has decided to roll out the tool to
all public school teachers across the country at the start of 2025. The MoE is planning to
conduct similar country-wide TWB assessments every two years to understand the status
of teachers across Colombia. Dr. Nikhit D'Sa from the GC-DWC team and Universidad de Los
Andes will be helping analyze and report on this national data.




GC-DWC Co-Author
2024

2020
’ Nikhit D’Sa

LT TV Jeongmin Lee 0
Nikhir DS 2 2 2 Neil Boothby

Kate Schuenke-Lucien
Fernanda Soares

Nikhit Dsa
Nikhit D’Sa &
Hannab Chandler & Jeongmin Lee & Nikhit D'a Kate Schuenke-Lucien Hannah Chandler
Neil Boothby

Kate Schuenke-Lucien
’ Neil Boothby, Anna Hart, .
Jeongmin Lee & Nikhit D’sa & Hannab Chandler 2 0 2 3

2 0 1 9 Jeongmin Lee

Nikhit D’Sa

Hannah Chandler & Neil Boothby Nikhit D’Sa & Neil Boothby

Kate Schuenke-Lucien

‘ &Abigﬂil Mills

2021

Jeongmin Lee



https://www.sciencedirect.com/science/article/pii/S2211949324000061?via%3Dihub&fbclid=IwZXh0bgNhZW0CMTAAAR0gnrQ3A546uuAPysGolgux06TTiJAeBRDjUZcqbYz5R9gcL76ROVpPYlg_aem_ZmFrZWR1bW15MTZieXRlcw
https://www.sciencedirect.com/science/article/pii/S2211949324000061?via%3Dihub&fbclid=IwZXh0bgNhZW0CMTAAAR0gnrQ3A546uuAPysGolgux06TTiJAeBRDjUZcqbYz5R9gcL76ROVpPYlg_aem_ZmFrZWR1bW15MTZieXRlcw
https://www.sciencedirect.com/science/article/pii/S2211949324000061?via%3Dihub&fbclid=IwZXh0bgNhZW0CMTAAAR0gnrQ3A546uuAPysGolgux06TTiJAeBRDjUZcqbYz5R9gcL76ROVpPYlg_aem_ZmFrZWR1bW15MTZieXRlcw
https://www.sciencedirect.com/science/article/pii/S2211949324000061?via%3Dihub&fbclid=IwZXh0bgNhZW0CMTAAAR0gnrQ3A546uuAPysGolgux06TTiJAeBRDjUZcqbYz5R9gcL76ROVpPYlg_aem_ZmFrZWR1bW15MTZieXRlcw
https://www.sciencedirect.com/science/article/pii/S2211949324000061?via%3Dihub&fbclid=IwZXh0bgNhZW0CMTAAAR0gnrQ3A546uuAPysGolgux06TTiJAeBRDjUZcqbYz5R9gcL76ROVpPYlg_aem_ZmFrZWR1bW15MTZieXRlcw
https://www.sciencedirect.com/science/article/pii/S2211949324000061?via%3Dihub&fbclid=IwZXh0bgNhZW0CMTAAAR0gnrQ3A546uuAPysGolgux06TTiJAeBRDjUZcqbYz5R9gcL76ROVpPYlg_aem_ZmFrZWR1bW15MTZieXRlcw
https://conflictandhealth.biomedcentral.com/articles/10.1186/s13031-019-0209-x
https://conflictandhealth.biomedcentral.com/articles/10.1186/s13031-019-0209-x
https://conflictandhealth.biomedcentral.com/articles/10.1186/s13031-019-0209-x
https://conflictandhealth.biomedcentral.com/articles/10.1186/s13031-019-0209-x
https://conflictandhealth.biomedcentral.com/articles/10.1186/s13031-019-0209-x
https://conflictandhealth.biomedcentral.com/articles/10.1186/s13031-019-0209-x
https://ila.onlinelibrary.wiley.com/doi/full/10.1002/rrq.297
https://ila.onlinelibrary.wiley.com/doi/full/10.1002/rrq.297
https://ila.onlinelibrary.wiley.com/doi/full/10.1002/rrq.297
https://ila.onlinelibrary.wiley.com/doi/full/10.1002/rrq.297
https://ila.onlinelibrary.wiley.com/doi/full/10.1002/rrq.297
https://onlinelibrary.wiley.com/doi/abs/10.1111/lit.12221
https://onlinelibrary.wiley.com/doi/abs/10.1111/lit.12221
https://onlinelibrary.wiley.com/doi/abs/10.1111/lit.12221
https://onlinelibrary.wiley.com/doi/abs/10.1111/lit.12221
https://link.springer.com/article/10.1007/s10984-020-09327-w?wt_mc=Internal.Event.1.SEM.ArticleAuthorOnlineFirst
https://link.springer.com/article/10.1007/s10984-020-09327-w?wt_mc=Internal.Event.1.SEM.ArticleAuthorOnlineFirst
https://link.springer.com/article/10.1007/s10984-020-09327-w?wt_mc=Internal.Event.1.SEM.ArticleAuthorOnlineFirst
https://academic.oup.com/jrs/article-abstract/doi/10.1093/jrs/feaa033/5872109?redirectedFrom=fulltext
https://academic.oup.com/jrs/article-abstract/doi/10.1093/jrs/feaa033/5872109?redirectedFrom=fulltext
https://academic.oup.com/jrs/article-abstract/doi/10.1093/jrs/feaa033/5872109?redirectedFrom=fulltext
https://bpspsychub.onlinelibrary.wiley.com/doi/10.1111/bjep.12483?af=R
https://bpspsychub.onlinelibrary.wiley.com/doi/10.1111/bjep.12483?af=R
https://bpspsychub.onlinelibrary.wiley.com/doi/10.1111/bjep.12483?af=R
https://bpspsychub.onlinelibrary.wiley.com/doi/10.1111/bjep.12483?af=R
https://bpspsychub.onlinelibrary.wiley.com/doi/10.1111/bjep.12483?af=R
https://bpspsychub.onlinelibrary.wiley.com/doi/10.1111/bjep.12483?af=R
https://inee.org/resources/developing-and-validating-international-social-and-emotional-learning-assessment-evidence
https://inee.org/resources/developing-and-validating-international-social-and-emotional-learning-assessment-evidence
https://inee.org/resources/developing-and-validating-international-social-and-emotional-learning-assessment-evidence
https://inee.org/resources/developing-and-validating-international-social-and-emotional-learning-assessment-evidence
https://inee.org/resources/developing-and-validating-international-social-and-emotional-learning-assessment-evidence
https://doi.org/10.18820/2519593X/pie.v39.i1.17
https://doi.org/10.18820/2519593X/pie.v39.i1.17
https://doi.org/10.18820/2519593X/pie.v39.i1.17
https://doi.org/10.18820/2519593X/pie.v39.i1.17
https://www.sciencedirect.com/science/article/pii/S0738059320304843?dgcid=coauthor
https://www.sciencedirect.com/science/article/pii/S0738059320304843?dgcid=coauthor
https://www.sciencedirect.com/science/article/pii/S0738059320304843?dgcid=coauthor
https://www.sciencedirect.com/science/article/pii/S0738059320304843?dgcid=coauthor
https://www.sciencedirect.com/science/article/abs/pii/S0883035522000507?dgcid=coauthor
https://www.sciencedirect.com/science/article/abs/pii/S0883035522000507?dgcid=coauthor
https://www.sciencedirect.com/science/article/abs/pii/S0883035522000507?dgcid=coauthor
https://www.sciencedirect.com/science/article/abs/pii/S0883035522000507?dgcid=coauthor
https://www.sciencedirect.com/science/article/pii/S0883035522001641?dgcid=author
https://www.sciencedirect.com/science/article/pii/S0883035522001641?dgcid=author
https://www.sciencedirect.com/science/article/pii/S0883035522001641?dgcid=author
https://www.sciencedirect.com/science/article/pii/S0883035522001641?dgcid=author
https://link.springer.com/chapter/10.1007/978-3-031-15359-4_17
https://link.springer.com/chapter/10.1007/978-3-031-15359-4_17
https://link.springer.com/chapter/10.1007/978-3-031-15359-4_17
https://link.springer.com/chapter/10.1007/978-3-031-15359-4_17
https://link.springer.com/chapter/10.1007/978-3-031-15359-4_17
https://www.sciencedirect.com/science/article/pii/S0145213423002594?via%3Dihub
https://www.sciencedirect.com/science/article/pii/S0145213423002594?via%3Dihub
https://www.sciencedirect.com/science/article/pii/S0145213423002594?via%3Dihub
https://www.sciencedirect.com/science/article/pii/S0145213423002594?via%3Dihub
https://www.sciencedirect.com/science/article/pii/S0145213423002594?via%3Dihub
https://www.sciencedirect.com/science/article/abs/pii/S0883035523000496?dgcid=author
https://www.sciencedirect.com/science/article/abs/pii/S0883035523000496?dgcid=author
https://www.sciencedirect.com/science/article/abs/pii/S0883035523000496?dgcid=author
https://www.sciencedirect.com/science/article/abs/pii/S0883035523000496?dgcid=author
https://www.sciencedirect.com/science/article/abs/pii/S0883035523000496?dgcid=author
https://www.sciencedirect.com/science/article/pii/S2211949324000061?via%3Dihub&fbclid=IwZXh0bgNhZW0CMTAAAR0gnrQ3A546uuAPysGolgux06TTiJAeBRDjUZcqbYz5R9gcL76ROVpPYlg_aem_ZmFrZWR1bW15MTZieXRlcw
https://www.sciencedirect.com/science/article/pii/S2211949324000061?via%3Dihub&fbclid=IwZXh0bgNhZW0CMTAAAR0gnrQ3A546uuAPysGolgux06TTiJAeBRDjUZcqbYz5R9gcL76ROVpPYlg_aem_ZmFrZWR1bW15MTZieXRlcw
https://www.sciencedirect.com/science/article/pii/S2211949324000061?via%3Dihub&fbclid=IwZXh0bgNhZW0CMTAAAR0gnrQ3A546uuAPysGolgux06TTiJAeBRDjUZcqbYz5R9gcL76ROVpPYlg_aem_ZmFrZWR1bW15MTZieXRlcw
https://www.sciencedirect.com/science/article/pii/S2211949324000061?via%3Dihub&fbclid=IwZXh0bgNhZW0CMTAAAR0gnrQ3A546uuAPysGolgux06TTiJAeBRDjUZcqbYz5R9gcL76ROVpPYlg_aem_ZmFrZWR1bW15MTZieXRlcw
https://www.sciencedirect.com/science/article/pii/S2211949324000061?via%3Dihub&fbclid=IwZXh0bgNhZW0CMTAAAR0gnrQ3A546uuAPysGolgux06TTiJAeBRDjUZcqbYz5R9gcL76ROVpPYlg_aem_ZmFrZWR1bW15MTZieXRlcw
https://www.tandfonline.com/doi/pdf/10.1080/13803611.2024.2339830?casa_token=7afbNGCNU3IAAAAA:rN4rO6xP4MsDE87aaUHgxsJGm6mwXMU4HBnzaMJz2A9QKj7S7GtubDnS_XY1w3s6Vt7g9yfKPD4y
https://www.tandfonline.com/doi/pdf/10.1080/13803611.2024.2339830?casa_token=7afbNGCNU3IAAAAA:rN4rO6xP4MsDE87aaUHgxsJGm6mwXMU4HBnzaMJz2A9QKj7S7GtubDnS_XY1w3s6Vt7g9yfKPD4y
https://www.tandfonline.com/doi/pdf/10.1080/13803611.2024.2339830?casa_token=7afbNGCNU3IAAAAA:rN4rO6xP4MsDE87aaUHgxsJGm6mwXMU4HBnzaMJz2A9QKj7S7GtubDnS_XY1w3s6Vt7g9yfKPD4y
https://www.tandfonline.com/doi/pdf/10.1080/13803611.2024.2339830?casa_token=7afbNGCNU3IAAAAA:rN4rO6xP4MsDE87aaUHgxsJGm6mwXMU4HBnzaMJz2A9QKj7S7GtubDnS_XY1w3s6Vt7g9yfKPD4y
https://www.tandfonline.com/doi/pdf/10.1080/13803611.2024.2339830?casa_token=7afbNGCNU3IAAAAA:rN4rO6xP4MsDE87aaUHgxsJGm6mwXMU4HBnzaMJz2A9QKj7S7GtubDnS_XY1w3s6Vt7g9yfKPD4y
https://www.tandfonline.com/doi/pdf/10.1080/13803611.2024.2339830?casa_token=7afbNGCNU3IAAAAA:rN4rO6xP4MsDE87aaUHgxsJGm6mwXMU4HBnzaMJz2A9QKj7S7GtubDnS_XY1w3s6Vt7g9yfKPD4y
https://www-journals-uchicago-edu.proxy.library.nd.edu/doi/full/10.1086/728393
https://www-journals-uchicago-edu.proxy.library.nd.edu/doi/full/10.1086/728393
https://www-journals-uchicago-edu.proxy.library.nd.edu/doi/full/10.1086/728393
https://www-journals-uchicago-edu.proxy.library.nd.edu/doi/full/10.1086/728393
https://www-journals-uchicago-edu.proxy.library.nd.edu/doi/full/10.1086/728393
https://www-journals-uchicago-edu.proxy.library.nd.edu/doi/full/10.1086/728393
https://www.frontiersin.org/articles/10.3389/feduc.2024.1342424/full?&utm_source=Email_to_authors_&utm_medium=Email&utm_content=T1_11.5e1_author&utm_campaign=Email_publication&field=&journalName=Frontiers_in_Education&id=1342424
https://www.frontiersin.org/articles/10.3389/feduc.2024.1342424/full?&utm_source=Email_to_authors_&utm_medium=Email&utm_content=T1_11.5e1_author&utm_campaign=Email_publication&field=&journalName=Frontiers_in_Education&id=1342424
https://www.frontiersin.org/articles/10.3389/feduc.2024.1342424/full?&utm_source=Email_to_authors_&utm_medium=Email&utm_content=T1_11.5e1_author&utm_campaign=Email_publication&field=&journalName=Frontiers_in_Education&id=1342424
https://www.frontiersin.org/articles/10.3389/feduc.2024.1342424/full?&utm_source=Email_to_authors_&utm_medium=Email&utm_content=T1_11.5e1_author&utm_campaign=Email_publication&field=&journalName=Frontiers_in_Education&id=1342424
https://www.frontiersin.org/articles/10.3389/feduc.2024.1342424/full?&utm_source=Email_to_authors_&utm_medium=Email&utm_content=T1_11.5e1_author&utm_campaign=Email_publication&field=&journalName=Frontiers_in_Education&id=1342424
https://www.sciencedirect.com/science/article/pii/S0738059324000592
https://www.sciencedirect.com/science/article/pii/S0738059324000592
https://www.sciencedirect.com/science/article/pii/S0738059324000592
https://www.sciencedirect.com/science/article/pii/S0738059324000592

B rz'ef

Brief
Brief
B 7"1.8](‘ Bl’ Z ejl'
Report
Book
Brief
Report
Brief
Brief
Course
Brief

Book



https://iei.nd.edu/initiatives/global-center-for-the-development-of-the-whole-child/research/practical-measurements
https://iei.nd.edu/sites/default/files/2024-08/SB%20Learning%20Report_June%202024%20%284%29.pdf
https://iei.nd.edu/sites/default/files/2024-01/Systems%20activation%20in%20emergencies_GCDWC_Learning%20Report_Nov%202023%20%281%29.pdf
https://www.amazon.com/Invest-our-Youth-Conversations-Faith-based/dp/B0BZ2R6FBC
https://inee.org/events/education-and-resilience-crisis-challenges-opportunities-sub-saharan-africa
https://iei.nd.edu/sites/default/files/2020-05/GC-DWC-REALM.pdf
https://iei.nd.edu/sites/default/files/2020-05/GC-DWC-REALM.pdf
https://iei.nd.edu/sites/default/files/2023-05/2538%20-GC-DWC%20Synthesis%20Report_0.pdf
https://iei.nd.edu/sites/default/files/2023-05/2538%20-GC-DWC%20Synthesis%20Report_0.pdf
https://iei.nd.edu/sites/default/files/2019-12/2301_fri_adversity_resilience_final.pdf
https://iei.nd.edu/sites/default/files/2020-11/2337-FRI%20Fostering%20Resilience%20for%20Children%20in%20Adversity_0_compressed.pdf
https://iei.nd.edu/initiatives/global-center-for-the-development-of-the-whole-child/research/education-in-crisis
https://iei.nd.edu/gc-dwc-defining-wcd
https://iei.nd.edu/initiatives/global-center-for-the-development-of-the-whole-child/research/family-separation
https://iei.nd.edu/initiatives/global-center-for-the-development-of-the-whole-child/research/unleashing-youth
https://iei.nd.edu/sites/default/files/2020-05/GC-DWC-REALM.pdf
http://https://iei.nd.edu/sites/default/files/2023-05/2538%20-GC-DWC%20Synthesis%20Report_0.pdf
https://iei.nd.edu/sites/default/files/2019-12/2301_fri_adversity_resilience_final.pdf
https://iei.nd.edu/sites/default/files/2020-11/2337-FRI%20Fostering%20Resilience%20for%20Children%20in%20Adversity_0_compressed.pdf
https://iei.nd.edu/sites/default/files/2023-07/L3%20QUIP%20and%20REALM%20Brief_July%202023_GCDWC.pdf
https://iei.nd.edu/initiatives/global-center-for-the-development-of-the-whole-child/research/education-in-crisis
https://iei.nd.edu/gc-dwc-defining-wcd
https://iei.nd.edu/initiatives/global-center-for-the-development-of-the-whole-child/research/practical-measurements
https://iei.nd.edu/initiatives/global-center-for-the-development-of-the-whole-child/research/unleashing-youth
https://iei.nd.edu/initiatives/global-center-for-the-development-of-the-whole-child/research/family-separation
https://iei.nd.edu/sites/default/files/2024-08/SB%20Learning%20Report_June%202024%20%284%29.pdf
https://iei.nd.edu/sites/default/files/2024-01/Systems%20activation%20in%20emergencies_GCDWC_Learning%20Report_Nov%202023%20%281%29.pdf
https://www.amazon.com/Invest-our-Youth-Conversations-Faith-based/dp/B0BZ2R6FBC
https://inee.org/events/education-and-resilience-crisis-challenges-opportunities-sub-saharan-africa

Looking Ahead: Our for

the and a Path Forward




HAIT




Join Us in Shaping the Future

The GC-DWC's work is far from over. As we enter our next phase, we invite
you to be a part of our journey. Together, we can build environments where all
children can reach their potential and become responsible citizens and life-
long learners.

We are proud of what we've achieved, but there is much more to do—and we
hope you will be a part of our next five years of change. With your support, we
can expand our reach, deepen our impact, and continue pioneering innovative
solutions that transform children’s lives in communities around the world.
Together, we can create a lasting legacy of progress, empowerment, and
opportunity for generations to come.

CONNECT WITH US
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